I. Introduction

A. Contextualize your SRE Plan:
1. Context: 
Target Content Area: Science (Plants)


My first grade students are currently in their unit entitled, “All About Animals”. The unit began with them learning about non-living and living things. Then, it advanced to focusing on the needs of plants and animals. And finally, the unit will conclude with them researching and developing a zoo about the animals that they researched. They have already learned about what it means for an object or organism to be non-living or living. Now they are learning about plants and what they need in order to stay alive. This SRE will focus on a non-fiction book about the parts of a tree,  in a guided reading group with 5 students who are reading above the first grade reading level. They have been learning about the features of non-fiction books and their purpose; as well as, how to ask questions as they read. Now their instruction will focus on how to comprehend and use the information they read. 
School Background

I currently teach at Carrboro Elementary which is a dual-language school (English and Spanish) in the Chapel-Hill/Carrboro School system. Dual-Language means that there are essential two schools in one. Some of the students receive instruction in Spanish and English; while other students receive traditional instruction in English. We are also a project-based learning school which means our science and social studies instruction incorporates a lot of hands-on experiences. Each unit we teach must conclude with a project that the students create to demonstrate their understanding of the topic.


Our school has a predominately White population. We also have African-American, Hispanic, and Asian populations. Most of our Asian population consists of students who are Karen or Burmese. Our school is located near the University of North Carolina at Chapel Hill, so the majority of our students come from homes were their parents hold a bachelor’s degree or higher. There is a high level of parental involvement at my school; this is evident through the large population of PTA members, and classroom volunteers. Communication with parents is heavily emphasized by our principal. She mandates that we keep the parents informed about their children’s academic progress throughout the year. Most of the students at our school are proficient in math and reading. According to, “Education First: NC Report Cards,” 78.2% of our third through fifth grade students from the 2011-2012 school year were proficient in reading, and 88.1% were proficient in math (“Education First,” n.d.). 
My Class


In my classroom, I have 23 first grade students which consist of: 5 African-America, 1 of mixed ethnicity, and 17 whites. I teach all core subjects (reading, word study, writing, math, social studies, and science). I teach math and reading for one hour each. Word study is taught for thirty minutes. Writing is taught for forty-five minutes, and it is integrated into the science and social studies lessons. Finally, science or social studies is taught for forty-five minutes. 


There is a large range of learning abilities in my class that extends from students who receive exceptional children services to students who perform above the first grade level in math and reading. The students, who are labeled as needing exceptional children services, receive pull-out and push-in support. Pull-out means that they are taken to the Exceptional Children’s (EC) room for an allotted amount of time and receive intervention instruction that correlates with their academic need. Push-in means that the EC teacher comes into my classroom for an allotted amount of time, and provides support for the students throughout the lesson. 
2. Text: 

I will be using the introduction, and four chapters from the book entitled, About Trees by Sherry Sterling. The chapters are called: Leaves, Branches, Trunk, and Roots.  I choose to use this book with my students who are reading above the first grade level (reading grade level is determined by a reading assessment called, Fountas and Pinnell) because it focuses on the current science topic of plants. It is also a book that goes beyond simply knowing the parts of a flower. It focuses on the parts of a tree and their functions. The book explains the functions of the parts in a manner that is developmental appropriate for the students. It is a rigorous text that this group can read and comprehend with a small amount of guidance needed from me. The text aligns with North Carolina’s Essential Standard of Science 1.L.1.1, which states students will be able to “recognize that plants and animals need air, water, light (plants only), space, food and shelter and that these may be found in their environment” (“Grade 1,” n.d.). It also correlates with the English Language Arts Common Core standard 1.RIT.10 which states, “with prompting and support, read informational texts appropriately complex for grade 1” (“Reading: Informational Text,” n.d.).

I conducted a FRY readability assessment for the About Tree text. Those results are presented below in Table 1. The assessment gave me a readability of 3rd grade. I did not complete a FLIP readability assessment because it is more suitable for middle and secondary students. The students for this SRE are in the first grade; therefore it would not be developmentally appropriate for them.  

Table 1

FRY Readability Assessment for About Trees
	Passages
	Sentences
	Syllables

	1
	8
	133

	2
	8
	119

	3
	10.5
	117

	Averages
	8.83
	123


B. Philosophical/Theoretical Rationale:


I believe that students must be taught how to develop meaning from informational text, because it is different from reading narrative text. It has a different structure and conveys information that can be confusing if a reader does not have background knowledge. The vocabulary can also be difficult to understand within the text. These aspects of informational text must be taught through explicit teaching and modeling. All of the students in this reading group are able to read fluently, so my main focus for them is to make sure they comprehend and learn new information as they are reading. All of the instructional strategies I decided to use in this SRE will help to enhance the group members’ comprehension in various ways. Below you will find an outline of the strategies and an explanation for each. 
	Reading Phases
	Strategies
	Reasoning 

	Before
	· BrainPop Jr video “Parts of a Plant”

· Anticipation Guide

· Closed Word Sort
	· Schema

· Making Prediction

· Vocabulary Development

	During
	· “Read-And-Say Something”
	· Monitor Comprehension

	After
	· “3-2-1”
	· Assessment


· Schema: I decided to use the BrainPop Jr. video entitled, “Parts of a Plant” and anticipation guide to develop and activate my student’s background knowledge before they started reading the text about trees. I believe it will also be interesting for the students. By showing this video, my students will have useful information about the functions and parts of a plant. This will allow them to activate their schema as they are reading. “Schema activation” allow readers to, “…access what they know and match it to the information in a text” (Vacca, Vacca, & Mraz, 2011, p. 24). This will essentially aid them in comprehending the text which is the ultimate goal of reading. The anticipation guide was used so that students can use their prior knowledge in order to make predictions. Making predictions allow students to develop a purpose for their reading, and allows them to stay focus on what they think the text may be about (Vacca, Vacca, & Mraz, 2011,  p. 180-181). According to Smith, “…readers can derive meaning from text because they bring expectation about meaning to text” (as cited in Vacca, Vacca, & Mraz, 2011, p. 180).
· Vocabulary Development: Engaging the students in a closed word sort with the pre-selected list of vocabulary words will allow them to categorize and understand the meaning for the words, which will enhance their comprehension as they are reading. Teaching vocabulary words in a meaningful manner before a reading will enable students to understand the content as they are reading. Vaca, Vacca, and Mraz (2011) stated that, “knowledge of word meanings, and the ability to use that knowledge effectively, contributes significantly to a student’s reading and listening comprehension” (p. 240). The use of a closed word sort will help students organize the meaning of the vocabulary words into categories. Thus allowing them to easily develop meaning of the word as they are reading. This is one of the benefits Vacca, Vacca, and Mraz (2011) stated about using graphic organizers for vocabulary development with students, they help to “…clarify their understanding of concepts as they study text” (p. 250). 

· Monitor Comprehension: The “Read-And-Say Something” activity will allow the students to monitor their comprehension as they are reading. It gives them a structured way to stop and think about what they just read. This is essential for the first-graders that I teach, because they have not developed a way to stop at certain areas in the text and think about what they read. According to the “Read-And-Say Something” document, this activity, “assists students in constructing meaning” (“Read-And-Say Something”, n.d.). As I have stated before, comprehension and learning new information is the main objective for this group, and I believe this activity will help them to meet that goal.  
· Assessment: The “3-2-1” is mainly used as an assessment with this group so that I can discover what they learned from the book. This will allow me to see if the instructional strategies that I used were effective or not. 
II. Lesson Plan

A. Instructional Objectives:

· North Carolina’s Objectives:
· North Carolina’s Essential Standard of Science 1.L.1.1, which states students will be able to “recognize that plants and animals need air, water, light (plants only), space, food and shelter and that these may be found in their environment” (“Grade 1,” n.d.).
· English Language Arts Common Core standard 1.RIT.10 which states, “with prompting and support, read informational texts appropriately complex for grade 1” (“Reading: Informational Text,” n.d.).
· Lesson Objective: After reading the informational text, About Trees, students will be able to identify the parts of a tree, and what a tree needs in order to survive. 

B. Materials/Equipment:
	Phase
	Item
	Who Will Use

	Before and During
	Six copies of  About Trees
	Teacher and Students

	Before
	Computer for video
	Teacher

	Before
	Dry Eraser markers to draw closed word sort chart on table
	Teacher

	Before
	Vocabulary words on index cards (sequoias, massive, chlorophyll, conifers, deciduous, expand, sap, highway, traffic, and nutrients)
	Teachers and Students

	Before
	6 copies of the Anticipation Guide
	Students

	During
	5 “Read-And-Say Something” bookmark
	Students

	After
	6 copies of the “3-2-1” graphic organizer
	Students

	Before and After
	Pencils
	Students


C. BDA Phases:

1. Pre-reading (BEFORE): 
· Build background knowledge and interest: 
-First, I will play the BrainPop Jr. video entitled, “Parts of a Plant” (“Parts of a Plant”, n.d.) on the computer. Then, I will have the students discuss the information they learned, while emphasizing the parts of plants facts.
· Activate prior knowledge: 
-Students will complete the anticipation guide (see below) (Vacca, Vacca, & Mraz, 2011, p. 181-185). 
-I will pass out the anticipation guides and read aloud the directions and statements. State to the students: 
“We will start reading about trees, but before we start reading we will complete this anticipation guide together. There are four statements, I will read them and if you agree with a statement draw a plus sign beside it. If you disagree draw a minus sign.

________ The trunk of a tree does the same thing a stem for a flower does.

________Trees only need soil and water.

________Leaves make food for trees.

________Nutrients come from the branches.
· Pre-teach key vocabulary and build essential background knowledge: sequoias, massive, chlorophyll, conifers, deciduous, expand, sap, highway, traffic, and nutrients.
-I will place the vocabulary words on the table face-up. Then, I will draw the word sort chart on the table. I will ask the students to sort the words under the “Trees” or “Plants/Needs” category based on where they think the word belongs. Once they have sorted all of the word, I will show them a picture of the vocabulary word and explain what the word means. Then, we will move words if they are in the wrong category. They will have to explain why they think the word(s) should be moved.  
· Develop purpose/s for reading  by stating this to the students: 
-“This week we will start reading this book about trees and how they have similar features as flowers. The next time you come to me we will read the introduction and first four chapters by independently. Then, you will do a ‘Read-And-Say Something’ activity once everyone has read. I will explain this later.”
Before Reading Activity: BrainPop video, Anticipation Guide, and Vocabulary Word Sort =20 minutes (Day 1)
2. Reading (DURING): 

· State Objective:
-I will pass the books back out to the students and state: “Today, we will start reading About Trees so that you can identify the parts of a tree and what a tree needs in order to survive.  I want you to read and then look back at your anticipation guide and change your responses if they need to be changed. You can do this while you are reading or after you finish reading.”

· Monitoring Students Fluency and Comprehension:

-While the students are reading, I will have them read one-on-one with me quietly as I make notes about their fluency and accuracy. I will ask them a question in which the answer can be found directly in the text (2-4 minutes per student). If a student has difficult with comprehending, I will restate what the book has stated in a manner that he/she can understand. I will make a note of this in my observation notes, so that I will remember to discuss that part with the students after they finish reading.  While I am reading with one student the other students will be reading silently. If they finish reading the selected text before I finish reading one-on-one with all the students I will allow them to continue reading the rest of the chapters in the book. 
· “Read-And-Say Something” Activity:

-After everyone has read the text. I will explain to them the “Read-And-Say Something” activity by stating, “Now that everyone has read the introduction and first four chapters, you all will get with a partner and re-read the text. Re-reading allows you to comprehend the text better because it gives your brain the opportunity to read the text again and you may realize something you did not see the first time you read, because sometimes you just read to read the words the first time. So when you re-read, one of you will read a paragraph, while the other person listens. When the reader finishes, he/she will say something about what they read. It can be a connection, or it can be the main idea for the paragraph. It just needs to be something about the text.  You can use the bookmark that has sentence starters on it, to say something, if you are not sure about what to say. Then, you all will switch roles. The listener will become the reader, and the reader will listen.”
-I will demonstrate the activity with another student using the introduction page from the book. 
-Students will begin the “Read-And-Say Something” activity. 
During Reading Activity: 
-First reading=20 minutes (Day 2)

-Re-reading: “Read-And-Say Something”=20 minutes (Day 3)
3. Post-reading (AFTER): 
· Discussion:

-I will allow the students to finish the “Read-And-Say Something activity from yesterday with the book. Once the students have finished the “Read-And-Say Something” Activity, I will engage them in a discussion in which I will ask them several questions: 
· Why do you think someone would like to read this book? 
· What new information did you learn from the book?
·  How is a tree like a flower?

· How did our vocabulary words “highways” and “traffic” relate to trees?

-Then, I will introduce the “3-2-1” activity by passing out the graphic organizer first, and then explain it. State: “Now that we have read the book, I want you all to fill out this ‘3-2-1’ graphic organizer. In the box with the three you will write down three things that you learned from the book. In the box with a two, you will write down two interesting facts from the book. And finally, you will write down one question that you still have.”
-Students will complete the “3-2-1” independently.

-Finally, I will ask the students if they liked the different activities that they did before and during reading. 

After Reading Activity: 
-3-2-1 activity and discussion= 20 minutes (Day 4)

D. Assessment: 
While the students are reading one-one-one with me I will be making observation notes about the students’ fluency, accuracy, and comprehension. This will allow me to identify any difficult areas the students encountered. It will also show me sections in the book I may need to clarify. After they finish reading, the “3-2-1” graphic organizer will serve as an assessment about the information they learned from the book. . 
III. Reflection
Strengths of SRE Plan
I felt the text I selected will be appropriate for the group of students, and I also feel that the Pre-Reading activities are engaging and will enhance the students’ background knowledge. 
Areas of Improvement for SRE Plan
I believe I could improve the During-Reading activities because it seems as if it may be too much for them to do.
Students’ Response

I feel that the students will really enjoy the Pre-Reading video and anticipation guide, because they enjoy watching videos, and the anticipation guide is something that they have not done before. I feel it will “peak” their interest because it is almost like a guessing game about what they will read about.  
Reflection of Implementation  


This SRE went well with my students. For the Pre-Reading, the students were engaged during the video that I played about the parts of a plant. The vocabulary sort went well; they had to correct a few words that they put into the wrong category. This activity was not engaging to them. I could sense that they were bored with the activity. They stated that they enjoyed doing the anticipation guide, and got most of the statements correct. 


For the During Reading phase, most of the students were engaged and reading fluently. All of them were able to comprehend the text and answer the questions I had for them when they read one-one-one with me. While engaging in the “Read-And-Say Something” I had to be a partner with one of the students because the activity was not engaging to him, and he would not participate with his original partner. Even though I forgot to give the students the “Read-And-Say Something” bookmark, they did a great job with discussing the text on their own. I was really proud with the way they were responding. They were using the skills that they learned when they were taught how to have a discussion about text at the beginning of the year. 

Finally, the “3-2-1” activity that the students completed after they finished reading was effective. I could definitely identify that they comprehended the text based on their responses. They were really excited about the activity. They got to discuss their responses on the last day. 

I struggled with doing everything I stated in my SRE because some of the activities took longer than I anticipated. I had to modify some activities.  For example, I did not show the students pictures of the vocabulary words, instead I described the vocabulary words to the group; and we did hand motions to define some of the words. In the future, I would make the anticipation guide the before and after activity; and eliminate the “3-2-1” activity because I felt that the students did too many activities for this reading.  If I do this activity again, students will complete the anticipation guide before, and then change their responses after they read the text. This will solve the problem I had with the allotment of time. I believe the anticipation guide will still allow me to tell whether or not the students comprehended the text.  
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